ENGLISH/READING/LANGUAGE ARTS PHILOSOPHY 


The English/Reading/Language Arts skills are the educational responsibility of all content areas, regardless of subject area or level in order to understand challenging texts and to develop deep knowledge in these fields.  Both home and community play a vital roll in this educational responsibility, as well.  Following the Common Core Standards, the goal will be to increase the depth of learning by decreasing of the breadth of topics taught at each grade level. The standards will also identify essential college and career-ready skills and knowledge in reading, writing, speaking, and listening across the disciplines. 

As the Common Core Standards state, “what is taught is as important as how it is taught.  Core standards are both comprehensive as well as content-rich.  So it is of utmost importance that student standards are articulated from kindergarten through grade 12 so that students are prepared for their future concerning both competition and collaboration.  

The student’s attainment of effective comprehending, skill building, decoding, and communication skills are the primary objectives of the literacy curriculum.  Proficiency in this area of study will be the key to communicating effectively in today’s society, and will provide success in academics, occupational endeavors, and social interaction. Bridging technology to a once text-based world is also dependent upon one’s acquirement of the literacy skills. The language arts strands are intertwined, and equally important to cover for mastery.  The areas included are:  reading, writing, speaking, listening, and thinking.  Reading is broken down further into the following components:  phonemic, awareness, phonics, vocabulary, fluency, and comprehension.  Therefore, teachers must work to engage students in a vast array of literature, and must help to develop their ability to read both fiction and nonfiction works independently.  Such study must be individualized, systematic and sequential in order to improve student proficiency.  

While student proficiency is key, the ultimate goal of this curriculum is to foster a love for reading and to instill the idea that communication is an exciting, entertaining, and useful lifetime activity.  

Purposes

In keeping with the goals of the Common Core Standards, the following are the purposes of the reading/English/language arts curriculum:

· The students will demonstrate independence.

· The students will build a strong content knowledge.

· They will respond to the varying demands of audience, task, purpose, and discipline.

· The students will learn to comprehend as well as critique.

· The students will learn to value evidence.

· They will use technology and digital media strategically and capably.

· They will come to understand other perspectives and cultures.

Taken from Common Core Standards Introduction~

http://www.corestandards.org/the-standards/english-language-arts-standards/introduction/students-who-are-college-and-career-ready-in-reading-writing-speaking-listening-and-language/
Specific Purposes

· To provide each student with the knowledge and skills necessary for him/her to communicate clearly, accurately, and concisely.

· To provide each student with the basic knowledge to comprehend the printed material needed to succeed and prepare to be college and/or career ready through decoding and comprehending, both orally and silently.

· To provide each student with experiences which will promote an appreciation of literature and foster both analytical and evaluative responses to it, as well as to develop a lifelong positive appreciation for and interest in reading.

· To provide the student with the ability to adapt the way he/she reads in response to the purpose for which he/she is reading, the complexity of the materials, and his/her familiarity with the topic. 

· To provide each student with the opportunity to recognize that ideas are expressed in many ways, in varieties of dialects, of verbal modes of styles and usage levels, of associations and points of view.

· To provide each student with the basic skills needed to adapt his/her speech and writing to different purposes, audience, and communication forms, using mechanics and conventions of writing and speech appropriately to assure accuracy and clarity in communications.

· To provide each student with the techniques needed to express and interpret ideas, attitudes, and feelings effectively in nonverbal ways.

· To provide each student with the opportunities to satisfy his/her informational and entertainment needs through discriminating use of a variety of mass media and technology as well as traditional sources.  These opportunities will also enable the student to build and possess and extensive oral and written vocabulary.  

· To stress the importance of comprehending informational text, and integrating the teaching of reading skills and strategies across the curriculum.

· To provide each student with the knowledge needed to develop written communication skills and opportunities- persuasive, narrative, and expository writing, as well as the technology of handwriting.

· To provide each student with the patterns and principles necessary for mastery of the system of English spelling as well as 

· To provide each student with the instruction required and the opportunity to utilize reference skills in the preparation of research materials.  

· To provide each student with experiences that encourage thought through written expression, research, and narration.

· To provide each student with the competencies needed to listen critically and analytically.  This includes perceiving, discriminating, attending, assigning meaning, evaluating, responding, and recalling.

NEEDS

There is a need for:

· …a clear, concise, articulate scope and sequence for the English/reading/language arts program that reflects local objectives as they are tied to Illinois State Standards and the Core Curriculum.

· …a strong focus on comprehension and vocabulary by incorporating reading across the curriculum.

· …utilization of textbooks that focus on the attainment of the basic skills for mastery as listed at each grade level, with abundant practice activities along with other supplementary materials.

· …development of achievement standards and teaching methodologies that will result in the student’s acceptance of responsibility for his/her own learning.

· …a comprehensive and articulated English/reading/language arts curriculum, which emphasizes the enjoyment and appreciation of literature and will guide students to become lifelong learners and readers.  

· …a curriculum that continues to provide appropriate interventions to assist all students.

· …an increase in student exposure to various forms of literature, with an increased emphasis on nonfiction reading.

· …inclusion of diverse forms of technology in the teaching methodology in order to reach and teach students using different techniques.

· …professional development to assist teachers in the incorporation of the new Common Core Standards.

Achievement 

The value of achievement in language arts is reflected in the student’s ability to communicate and appreciate our language and its relationship to culture and heritage.   Reading achievement is invaluable because it is the avenue through which knowledge is gained, plus it is a skill, which will provide entertainment and enrichment for his/her entire life.  It is these life skills that are obtained through all areas of language arts that are needed for the accomplishment of career goals and citizenship participation.  To succeed in society, the student must possess the ability to communicate and to impart knowledge to others, for communication is a vital part of every human activity.  


The five main strands that are intertwined contribute to language arts

achievement.  Those strands are as follows:  reading, writing, speaking, listening, and thinking.  The five components of reading must also be addressed in order to ensure student success in reading.  Those areas are:  phonemic awareness, phonics, vocabulary, fluency, and comprehension. Students will develop skills the following skills: gain an understanding of basic grammar and usage, acquire composition skills and techniques, develop listening and speaking abilities to promote communication, attain good study and research habits to allow access into all subject areas, develop legible handwriting, apply spelling and vocabulary in both reading and writing, appreciate the literature that reflects aspects of our culture and others, and finally, develop an understanding of how and why language functions and evolves.  The necessary reading and language arts skills are often applied and utilized in other cross-curriculum areas, so student achievement in these areas is vital.  
Criteria to measure the attainment of achievement factors are listed in the objectives portion, by grade level.  

Strengths

1.  In grades 3-5, an average of 170 minutes are spent daily in the areas of 

     English/Language Arts, compared to the state average of 145 minutes.

2.  The 2010 ISAT reading scores for the third grade increased by 1.2% from the 

     2009 score, for a total of 89.8%.  Fourth grade increased by 10.7% to 88.5%.

3.  All elementary school Low Income subgroups reached the required 77.5% in 

     the meets and exceeds groups.  79.3% of the third grade Low Income subgroup 

     was in the meets or exceeds group on the 2010 ISATs.  82.2% of the fourth 

     graders reached this level, as did 77.5% of the fifth graders.  

4. 81.3% of the fifth grade students in the IEP subgroup on the 2010 ISAT were 

      in the meets and exceeds levels.  
5.   ISAT reading scores in 2010 improved from 2009 in grades 6 and 8, by 3.5% 

     for a total of 92.4%, and 6.9% for a total of 95.8%, respectively.

6.  Concerning the ISAT Low Income subgroup at the middle school, 83.4% of 

      the sixth grade students were in the meets and exceeds category with 100% of 

      the low-income subgroup students at the eighth grade level were in the meets 

     category on the 2010 ISAT.  

7.  87.6% of the elementary school students in grades 3-5 meet or exceeded the 

      state standards on the 2010 ISAT.  80% of the economically disadvantaged 

      subgroup reached that level.   89.2% of the middle school students were in the 

      meet or exceed standards on the 2010 reading portion of the ISAT test.  

8.   The ACT scores for the GCMS class of 2010 was 21.6 in English, which was 

      1.7 points above the 19.9 state average.  The 22.5 score in reading was 1.9 

     above the state average of 20.6.

9. The 2010 PSAE score for reading was 68.9%, which is above the state 

average of 54% by 14.9%.

10. All three buildings utilize reading specialists to assist our students.

11. The implementation of RtI at all buildings has helped students in need.

12. Enrichment classes at the elementary and middle school levels give students another opportunity to have additional reading assistance for all reading components. 

13. The middle school benefits by having RtI support personnel who are certified in the areas of reading and writing.  

14. Tutoring programs at the elementary and middle school level provide 

                  additional assistance to those in need.  

15. Providing an AP English course for high school upper classmen provides an extra challenge that they will benefit from.

16. Middle School has a D.E.A.R. time once a week, where all faculty, staff, and students stop to read.

17. AutoSkills has been implemented at grades 3-12 as an intervention to assist students who have reading deficiencies.  Success has been recorded using this program.

18. Assessment programs such as DIBELS at grades 1 and 2, and MAP at grades 3-11 has provided data as to which students could benefit from reading interventions.  

19. The elementary and middle school are currently in the process of developing spreadsheets to record individual student records of the assessment program results, as well as the specific times and interventions that the student has taken part in.  

20. The articulation from grades K-12 seems to be successful, as teachers do not note any curriculum deficits as student groups transition from one building to the next.

21. The high school summer bridge program has shown to be successful for students in the past two years.  It was especially beneficial this past year, when incoming freshmen attended, and were able to gain high school credit for the program.

22. The RtI program at the elementary and middle school has allowed special education teachers to work within the classroom.  The IEP students have benefited from additional one-on-one contact.  Plus the special education teachers have been able to assist non-IEP students, as well.  This has also given those teachers an opportunity to view the entire spectrum of student ability and achievement.

23. The reading program in grades K-12 has successfully prepared the GCMS students to be strong reading students.  This could have a bearing on our strong numbers of college-bound students.

24. Strong curriculum and course rigor in grades K-12 in the areas of English, reading, and language arts has assisted in a high average of GCMS students to become college-bound.  The five-year average of students who planned to attend either two or four year colleges was 87%.

Weaknesses

1. Grade 5 saw a decrease in the 2010 ISAT reading scores of 2.2% from the 

    previous year for a total of 84.6%.  It has been noted that the 2010 fifth grade 

    class had several students with learning deficits.  
2. Grade 7 2010 ISAT reading scores decreased by 16.7% to 75.3%.  However,   

    the 2009 group of seventh graders was an exceptionally strong group, 

    academically.

3. Grade 7 had 8.3% of the IEP students in the meets or exceeds area on the 

    ISATs.    48.1% of the Low Income Subgroup was in meets or exceeds.

4. 73.1% of the economically disadvantaged subgroup at the middle school met 

    or exceeded the state standards on the 2010 ISAT. 

5. 50% of the GCMS grade 11 IEP students were at the meets or exceeds level 

    for reading on the 2010 PSAE.  While the target was 77.5%, the state average 

    was 17.2%. for the IEP subgroups.

6. 42% of the economically disadvantaged subgroup met or exceeded state 

                standards on the 2010 PSAE.  31.9% was the state average for this subgroup.  

            7. 72.4% of the students met or exceeded the state standards on the 2010 PSAE.

            8. While teachers have determined that item analysis and student data analysis is 

                vital in the process of planning, time constraints continue to make this a 

                challenge.

9.While GCMS course rigor and strong curriculum could be part of the reason 

    that there has been a high number of college bound students, those who had 

    plans to attend a four-year college in the past five years averaged only 29% 

    of the students.  

Recommendations

1.Continue with subject-specific special education teachers at the middle school 

   and high school levels.  There has been great value in this practice.

2.The middle school would like to continue to use enrichment time to refine 

   reading strategies.  

3.With the success of the high school summer bridge program, it is recommended 

   that the program continues.

4.With the knowledge of budget constraints, it is recommended that if funds 

   are available an elementary and middle school summer school program that is 

   based on intense teacher-student interaction be considered.  It would greatly 

   benefit to have the incoming sixth graders to attend a program at the middle 

   school, if funding permits.

5.If funding becomes available, the GCMS Reading/English/Language Arts 

   committee would welcome the opportunity to evaluate and purchase textbooks 

   in needed areas before the next seven-year curriculum rotation.

6.Continue to stress college and career readiness beginning at the early grades in 

   order to promote high achievement and encourage students to earn a four-year 

   college degree.  The end result will be increased success for each student.  

7. Additional professional development in the areas of supporting comprehension 

   and decoding skills would ultimately improve student achievement.  

METHODOLOGY


The methodology used in teaching English, reading, and language arts is usually teacher-directed in grades K-12, and is in correlation with the grade level learning objectives, which are matched to the Illinois and Common Core Standards. Concerning the reading curriculum, a basal series is utilized at the elementary grade levels, and is also supplemented with other materials. The foremost teaching process used at all levels is Plan/Teach/Practice/Evaluate.   During the planning stage, teachers consider the knowledge that the students bring to the situation, the strategies and skills that need to be developed, and students’ interests and attitudes. Based upon this, teachers select the objectives to be targeted.  Next comes the teaching of the skill or strategy, which includes the presentation and teacher guided practice.  When the teacher is satisfied that the students are understanding the strategy and skill well enough to work on their own, they are ready to move to independent practice.  Independent practice should include practice of the strategy and skill both in narrow and wide contexts.  An optional type of isolated practice may be necessary for some students who need additional help.  This could involve placement in a tier group in order to remediate the weakness.  Assessment is on going and integral throughout the lesson.  Student mastery of the strategy or skill will be best measured by determining how well the student can use it independently.  Often, reteaching is done when the evaluation process reveals either individual or group weaknesses.   Reteaching may also involve computerized assessment programs or additional tier grouping that will target the areas of deficiency.


Supplemental materials are utilized in certain units.  The incorporation of these additional materials into the curriculum is dependent upon the individual teacher’s methodology.  The format of the English, reading, and language arts curricula, as based on the objects, is flexible; therefore, a variety of teaching methods and organizational styles can be accommodated, thus allowing the teacher to respond to the needs of his/her students.  

Strengths

1. Language arts RtI groups at the elementary school are fluid, and therefore can serve all students with needs.

2. The middle school enrichment time allows for extra assistance for students who need it.

3. The basal reading methodology at the elementary level provides for the continuity of the program.

4. Creative techniques can be incorporated in to the basal approach for curriculum enrichment, while meeting state standards.

5. Methodology emphasizes comprehension as the overall goal of reading.

6. Methodology includes modeling reading as useful and desirable.  DEAR time and opportunities for silent reading emphasizes the importance of reading.

7. Block scheduling at the elementary level creates a learning climate that provides interactive language experiences and reading activities.  

Page 2

Methodology

8. The enrichment period at the middle school provides for differentiated learning.  Extra assistance is available for students in need, and challenges are presented to those students who are high achievers.

9. Tier times offer an opportunity to differentiate instruction for the high achievers as well as for those who struggle.

10. The reading/English/language arts methodology is centered on best practice for each student, and is based on the common core and Illinois standards.  

11. Teachers incorporate the use of additional materials into their methodology, thereby reinforcing the curriculum.

12. A variety of methods are used in teaching language arts—lecture, small group instruction, cooperative learning, and computer-assisted instruction.

13. Articulation is evident as teachers work to build experiences on what has already been taught, creating the methodology of a spiral curriculum.  (Once mastery of a skill is achieved the concept is then built upon and extended, not merely repeated.)

14. The high school English staff have created “openers” that all students do in an 

      effort to address areas of weakness in reading comprehension as reported on the 

      PSAE assessment results.

Weaknesses

1. Due to the time factor for instruction at the middle and high school level, many teachers are unable to incorporate the supplementary materials into their methodology. 

2. Due to scheduling conflicts and reading specialist time constraints, it is difficult to schedule all students who need assistance in reading at the high school level.  

3. Due to budget constraints, new textbooks were not purchased during this curriculum study.  That could present a problem in the future, as the next rotation will not occur for seven years.  

Recommendations

1. When funding becomes available, priority should be given to purchasing textbooks 

       for any Reading, English, or Language Arts class that is in need.

2. When funding becomes available, increasing the reading specialist’s position to a 

      full time position at the high school would benefit the students and the English 

      program.

3. When funding becomes available, reinstating the elementary Title I/Reading 

      Specialist would be a benefit to both the students and the staff.  

4. Review the possibility of combining the middle school enrichment and advisory period.  Advisory activities could be incorporated into the enrichment activities.  This would also allow the end of the day advisory time to be split among class periods in an effort to lengthen them and allow for additional teaching time. 
Equipment, Materials, and Facilities



In the English/reading/language arts curriculum, the textbooks serve as the foundation for instruction.  While the texts will serve to provide continuity to the curriculum, they will also serve to assist in coverage of the articulated scope and sequence for grades K-12.  Teachers must also have access to supplementary materials and equipment, which will also serve as instruments for remediation and enrichment.  


Since the format of this subject area incorporates a wide variety of teaching methods, the textbook is not the only source of information.  Teachers use a combination of commercially prepared materials, both in hard copy and electronic format, in order to assist in meeting objectives that are matched to the Common Core Standards and state objectives.


Any materials, equipment or facilities that will contribute to the development of the desired student outcome, must be researched based, and also appropriate to the interest and developmental level of the student.  To support the Common Core philosophy that “what is taught is as important as how it is taught” shows the significance of using the correct materials, equipment, and facilities.

Strengths

1. Researched-based supplementary materials are used K-12 to provide for differentiated instruction.

2. The building media centers and the Lincoln Trails Libraries System are being used as sources for supplemental materials.   Materials from these sources are of high quality.

3. Electronic resources are very valuable and many of those resources are free.

4. Computer software and online programs for both remedial and enrichment activities are abundant.

5. MP3 players donated by the GCMS Education Foundation for the middle and high schools have been used as audio-readers for students with IEPs and/or struggling readers. 

6. The addition of a mini-lab of computers for AutoSkills at the middle school has been beneficial.   

7. ActivBoards are utilized in many classrooms, which allows for the use of many online materials, and keeps students actively engaged.  

Weaknesses

1. No new textbooks have been purchased due to budget constraints.

2. The library budget reductions have decreased the purchase of books and other equipment.  

3. Access to computer labs for classroom use makes it a challenge to utilize the computer programs.

4. Some grade levels are finding that the lack of using a grammar book is causing grammar deficits at higher grade levels.  

5. The elementary Title I library has housed multiple copies of books that are available for teachers to check out.  Both fiction and nonfiction materials have been available.  But now, the book supply is diminishing, due to lost books or some that have been damaged due to age.

Recommendations

1. If the district financial situation improves, reading materials and textbook purchases should be a high priority.  

2. It would be beneficial for all reading, literature, English, and language textbooks to be in an electronic format.

3. If the district financial situation improves, purchase of grammar books at some grade levels should be evaluated.  

4. Perhaps additional “mobile computer carts” could be considered if funding becomes available at all three buildings.  

5. If the budget permits at the elementary level, new books should be purchased to update the elementary Title I library.  A focus on nonfiction books should be a priority.  

Coordination


Curriculum coordination in the Reading/English/Language Arts areas is based on the teacher-developed student learning objectives, which are matched to the Illinois Learning Standards and the Common Core Standards to ensure the accomplishment of the primary objectives of our curriculum, the student’s attainment of effective communication skills.  The curriculum is divided into five goals:  reading, writing, listening and speaking, and thinking.  The Common Core standards are also embedded within the curriculum.  In all goal areas, the systematic and sequential development of skills is provided through a spiral curriculum.  Each goal is broken down into standards that would provide comprehensive skill development at all levels in instruction.  It is hoped that this development will encourage students to become lifelong learners in the areas of reading and English language usage.   The Reading/English/Language Arts curriculum provides an intradisciplinary curriculum that has a connection between the reading portion of the curriculum to other areas.


The scope and sequence of the Reading/English/Language Arts curriculum must be rich in content, capable of increasing student skills, testable in areas where testing can be successfully achieved, responsible to and supportive of language acquisition that are not testable, and cognizant of learners’ needs and abilities.  This particular curriculum is obviously incorporated into other subject areas.  It is important that students can see how the reading strategies developed are applicable while reading for other fields of study.   The scope and sequence must be articulate from grades kindergarten through twelve, and must be directed towards the intellectual and emotional needs of the students while being accountable to society’s expectations for a curriculum which is practical and oriented toward gaining skills for college and workplace readiness.  

Strengths

1. The Reading/English/Language Arts program provides progression that is appropriate to the students’ ability, with provisions for correcting, remediating, and enriching.

2. The vertical sequence of skills and concepts follows a coherent and acceptable pattern.  

3. All goal areas are covered from grades K-7 and grades 9-12, with scope and sequence for the program closely articulated. 

4. Skills and concepts are appropriately reinforced without excessive repetition.

5. From grade to grade there is a reasonable balance in terms of the number of important concepts and skills to be learned.

6. Teachers across the curriculum strive to integrate language arts and reading skills into their various areas of instruction in order to complement and reinforce the objectives to be learned.

7. RtI has benefited in coordinating lessons and reteaching for those students who need additional assistance.  It has also allowed for time with students who could benefit from additional challenges in the areas of Language Arts and Reading.

Weaknesses
1.  Language arts and reading skills are employed in all areas of learning and are 

     central to the entire curriculum; however, they are not being actively planned for 

     and taught in all areas.

2.  With the implementation of the Common Core Standards, it is apparent that 

     additional focus needs to occur in the areas of both poetry and nonfiction 

     books. 

3.  While technology is an important component in the Reading/English/Language 

           Arts areas, the logistics of computer accessibility for a class sometimes presents a 

           challenge.

4.  Literature at the eighth grade level is taught for only a nine-week session.  This 

           makes it impossible to cover all necessary state standards and local objectives.

5.  While the reading specialist has made great student progress at both the middle 

     and high school level, the half time position in each building causes student  

     scheduling conflicts.  Therefore; it is difficult to implement RtI for many middle 

     and high school students who are in need.
Recommendations

1. Promoting the teaching of reading and language arts skills across the curriculum 

      needs to be a dedicated effort at all grade levels.

2. As the Core Curriculum continues to be integrated into the curriculum, it will be 

      necessary to frequently check for areas of strengths and weaknesses in articulation.

3. Since RtI has proven to be an important component of the   

      Reading/English/Language Arts Curriculum, it will be necessary to make sure that 

      the curriculum focus become fluid, according to student need.

4.  In order to better serve the middle and high school students who could benefit from 

     RtI services, it is recommended that the position of reading specialist be increased     

     to a full time position at both buildings.

5. Due to the new English semester courses at the high school, over 160 students will 

      be taking a composition course during the second semester.  With the increase in 

      technological needs for these classes, it is recommended that additional laptop 

      computers be approved for high school use.

6. In order to improve student knowledge as well as achievement scores, additional 

      focus in the area of language arts needs to be a priority in all other subject areas.

7. In order to cover all necessary state standards and local objectives, it is 

      recommended that a study be conducted at the middle school as to the possibility 

      of increasing literature at the eighth grade level to a full year course.
